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CHAPTER I 
IMTRODUCTIO» 
Educational guidance first began in the early 1900's 
in New York State. Since that time there has been much 
interest and activity concerning guidance in the education-
al field. It is difficult to keep abreast of the march of 
events and even more difficult to get a perspective on the 
variety of activities that are happening. Various articles, 
books, and events of recent years have brought the attention 
of the public to the scene. 
The guidance program is constantly trying to expand 
and improve its services. In a very fundamental sense 
the success of a guidance program in an educational institu-
tion depends upon the support it receives from the faculty. 
The most vigorous program is that in which the professional 
guidance workers are not a group by themselves, set off 
from the line workers as on an organization chart, but one 
in which they are an integral part of the staff, serving 
by their own personalized skills to further the primary 
1 
2 
educational functions of the institution.l Such a rela-
tionship among workers in any organization is a major 
objective of personnel practices. 
Arbuckle equated counseling with teaching. He listed 
the teacher-counselor function as follows:2 
1. To provide in the classroom a climate and 
atmosphere such that learning can take place. 
2. To provide a psychological atmosphere 
conducive to mental health. 
3. To help the child adjust to (his) environment. 
4. To provide the child and example of healthy, 
ethical, and moral behavior. 
5. To provide the child an accurate, objective, 
and truthful picture of the knowledge and the 
understanding of mankind, and to help the child 
to use this knowledge for his own good, and for 
the betterment of mankind. 
Arbuckle continued to say that the teacher can function 
as a counselor. In many modern schools the teacher is 
functioning as a counselor, and if our children are to under 
go the educational experiences that should be a part of 
their living in a democratic society, then the teacher must 
function as a counselor. 
1Milton Schwebel, 11 The Faculty and the Guidance 
Program" The Vocational Guidance Journal, XXVII (March, 
1950), p. 364. 
2Dugald s. Arbuckle, Guidance and Counselinq in the 
Classroom, (Boston Allyn and Bacon, Inc., 1951) p.114. 
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Erickson has provided a list of roles the experienced 
teacher should play in guidance.3 
1. Teachers, as teachers are primarily concerned 
with the problems and needs of their pupils. 
2. Teachers are the first line of detection of 
the emerging maladjustments of pupils. 
3. Teachers have an opportunity to provide most 
of the school situations for maximum 
development. 
4. Teachers have an opportunity to implement 
many of the decisions made as a result of 
the pupils contacts with counselors. 
5. Teachers have an opportunity to provide 
many group therapy activities. 
6. Teachers have an opportunity to provide 
many instructional services closely re-
lated to the needs and problems of pupils. 
7. Teachers have an opportunity to acquire 
much information and many insights about 
pupils and their experiences. 
8. Teachers develop many effective contacts 
with parents and community agencies. 
These contacts have important possibilities 
in the complete guidance program. 
9. Teachers have many personal contacts with 
pupils. These "rapport" relationships place 
them in an extremely strategic position to 
help children. 
Guidance is an important and inevitable part of the 
teacher's responsibility, directly related to the provision 
3clifford E. Erickson, The Role of the Staff in the 
Guidance Program, (Michigan State College, 1951), 
pp. 402-03. 
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of conditions necessary for effective learning. Every 
teacher is a guidance worker.4 
Combining of insights, information about pupils 
successes and failures and suggestions of types of activity 
may provide the needed clues in helping a particular pupil 
learn how to live more effectively with himself and with 
his peers and to establish reasonable and worthwhile goals 
toward which to work.5 More training, experience, and a 
better understanding of the factors involved makes the 
teacher's task easier. In this way he is acting as a 
guidance person. 
Purpose of the Study 
The purpose of this paper was to compare various 
factors with teachers attitudes toward guidance in 
District 301, Tuscola, Illinois. The factors included 
were as follows: (1) number of years of teaching ex-
perience, (2) grade level taught, (3) speed of class the 
teacher had, (4) graduate and undergraduate hours earned 
in guidance, (5) training in various areas of guidance, 
(6) experience in different areas of guidance, (7) guidance 
4Edward G • .l:>hrson, Mildred Peters, and William 
Evraiff, The Role of the Teacher in Guidance, (New Jersey: 
Prentice-Hall Inc., 1960), p. 11. 
5Ibid., p. 11. 
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certificates held, (8) degree held, (9) professional 
magazines read, and (10) professional organization mem-
bership. 
Limitations of the Study 
The limitations of this study were as follows: 
(1) the questionnaire was limited in length and scope 
in order to obtain a higher percent of returns, (2) this 
survey was conducted on a small group and (3) the survey 
was designed for one particular school district. There-
fore, this study could not be considered valid for any 
other school. 
Definitions of Terms 
SLOW CLASS - A class that is not achieveing at an 
average rate of speed as determined by the individual 
teacher. 
AVERAGE CLASS - A class that is achieving at an average 
rate of speed as determined by the individual teacher. 
FAST CLASS - A class that is achieving above the 
average rate of speed as determined by the individual 
teacher. 
Related Research 
Few reports were found concerning the faculty and 
the guidance program. However, some of the unfavorable 
guidance practices in the schools of New York state as 
reported by Hartley resulted from inadequate integration 
6 
or the faculty in the high school guidance structure.6 
Counselors interviewed by Hartley claimed that the teachers 
were "too subject-matter centered" and had "poor under-
standing" of guidance. 
If the criticisms were valid, these short-comings 
cannot be attributed to complete ignorance of guidance 
because when twenty teachers from one school were ex-
mined, all but three were found to have had some train-
ing in guidance. This training might have been inadequate 
but it was suggested that factors other than training may 
be involved in the incomplete utilization of teachers in 
guidance. 
Another study was undertaken in a college which had 
been in operation one academic year.7 The purpose of the 
study was to discover the attitudes of a faculty toward 
faculty advisement and the guidance program, and to test 
for correlates of faculty support for guidance. The major 
response was that the teachers wanted to play a role in the 
guidance program, but on a voluntary basis. They did not 
0 David Hartley, Guidance Practices in the Schools 
of New York Stat~ . (Tentative Report) Albany: State 
Education Department, 1949. 
7Milton Schwebel, "The Faculty and the Guidance 
Program''. The Vocational Guidance Journal, XXVIII 
(March, 1950), p. 366. 
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wii:;h to have practices prescribed. In no case, however, 
did fewer than twenty-four percent of the teachers favor 
organized faculty participation. 
A similar study was made by James A. Stewart8, at the 
University of Alberta. He indicated that a favorable 
attitude toward guidance was positively related to the 
teachers• general attitude toward teaching. Also a 
favorable attitude was related to the number of years 
of experience. 
8James A. Stewart, "Teacher Attitude Toward and Part-
icipation in Guidance", Personnel and Guidance Journal, 
XXXIX (May 1961), p. 733. 
CHAPTER II 
PROCEDURES AND RESULTS 
A questionnaire (see .Appendix) was sent to each 
faculty member in the.school system. In this section 
the listings of each school in the district are givenin 
order of the percentage of return of the questionnaire. 
The total percent of return was sixty-nine. The following 
is a breakdown of the percent of returns of each school 
and the number of questionnaires returned. 
Northward Elementary 
and Junior high 
Southward Elementary 
Tuscola High School 
Total 
Percent 
92 
60 
54 
Number 
Returned 
23 
10 
15 
48 
Number 
Sent 
25 
17 
28 
70 
A one page questionnaire was used in this survey. Part 
of the questionnaire pertained to training in the.following 
8 
9 
areas of guidance: (l) Techniques of Counseling, (2) .App-
raisal Techniques, (3) Growth and Development of the In-
dividual, (4) Principles of Counseling, (5) Occupational 
Information, (6) Organization of Guidance Services, (7) Mental 
Hygiene, and (8) Guidance Research. Another portion of 
the questionnaire pertained to teacher experience in the 
different areas of guidance. They were the following areas 
of guidance: (1) Counseling, (2) Social Work, (3) Homeroom, 
(4) Personnel work, (5) Test Administration, and (6) Test 
Interpretation. The latter part of the questionnaire 
included questions regarding (1) teacher attitude toward 
greater emphasis on guidance and (2) the need for an 
elementary school counselor. 
Results of the Study 
A comparison was made in Table 1 regarding the number 
of years of teaching questions one and two and the yes and 
no responses on question twelve concerning more emphasis 
on guidance and question thirteen concerning the need for 
an elementary counselor. 
The faculty averaged nine years of teaching in Tuscola. 
Three of the teachers have taught in Tuscola between thirty-
fi ve and forty years. The median was tabulated and found 
to be slightly above six years. The faculty averaged thirteen 
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years of teaching experience, twelve of which were in 
Illinois. Over fifty percent of the teachers have taught 
less than eight years. Of the teachers in the Tuscola 
schools who have taught eight years or less, forty-three 
or eighty-nine percent voted in favor of a guidance pro-
gram. Of those teachers who had taught more than eight 
years, thirty-eight or eighty percent were in favor of a 
guidance program. Twenty-nine or sixty-seven percent of 
all teachers who returned questionnaires indicated a need 
for a counselor at the elementary level. 
TABLE 1 
TEACHER ATTITUDE TOWARD GUIDANCE 
COMPARED TO YEARS OF TEACHING 
Number of years 
of teaching 
1-5 
6-10 
10-15 
16-20 
21-25 
over 25 
Number of 
f.I'eachers 
23 
12 
1 
3 
3 
3 
Emphasis on 
Guidance 
Yes No 
20 3 
10 1 
1 0 
2 1 
3 0 
2 1 
Need for a 
Counselor 
Yes No 
16 7 
8 4 
1 0 
1 2 
2 1 
1 1 
11 
Information in Table 2 shows a comparison of grade 
level of teaching and attitude toward guidance. From the 
returns, fifteen teachers taught in the high school, ten 
in the junior high, twelve in the intermediate grades, 
and fourteen in the primary grades. This does not add up 
to a total of forty-eight because the art, band, and music 
teachers teach all the different grades. 
TABLE 2 
GRADE LEVEL TAUGHT COMPARED 
TO TEACHER ATTITUDE TOWARD GUIDANCE 
Grade level taught Number of Emphasis Need for 
Teachers on a 
Guidance Counselor 
Yes No Yes No 
Primary (Kdg.,1,2,3) 12 9 2 8 4 
Intermediate Grades (4,5,6) 13 12 0 7 4 
Junior High (Grades 7,8) 14 11 2 8 6 
Senior High (Grades 9,10,11,12) 17 11 2 12 4 
Information from Table 3 compares the speed of class 
of the teacher and their attitude toward guidance. In 
determining the speed of class each teacher had, eighty 
percent were classified as medium. This was the teachers' 
12 
personal opinion because grouping is not used at the 
present time. Several teachers in junior high and high 
school grouped their classes as both fast and slow. A 
comparison was made to see if there was any relationship 
between the group the teacher taught and the teachers~ 
attitude toward guidance. 
TABLE 3 
TEACHERS' CLASS COMPARED TO 
THEIR.ATTITUDE TOWARD GUIDANCE 
Speed of 
Class 
Number of 
Teachers 
Emphasis on 
Guidance 
Need for a 
Counselor 
Yes No Yes No 
Slow 11 8 3 8 3 
Medium 34 27 7 25 9 
Fast 10 7 3 6 3 
Information in Tabes 4 and 5 shows a comparison 
between the number of hours the teachers earned in 
guidance and their attitude toward greater em~hasis 
on guidance and the need for a counselor within the Tuscola 
schools. Three or six percent of the teachers have thirty-
two semester hours in guidance. The average for the entire 
13 
system was slightly under three semester hours for under-
graduate work and just above five semester hours in grad-
uate study. Thirty-three members of the faculty listed 
no guidance study in undergraduate work and thirty-three 
listed none in graduate school. The number of hours in 
guidance seems high but four on the staff have a degree 
in guidance and two of these hold the Special Guidance 
Certificate. 
TABLE 4 
UNDERGRADUATE HOURS COMPARED 
TO TEACHER ATTITUDE TOWARD GUIDANCE 
Number of Under-
graduate hours in 
Guidance (Semester) 
Number of Greater Emphasis Need for a 
Teachers on Guidance Counselor 
Yes No Yes No 
0-4 36 28 8 23 11 
5-8 7 7 0 6 1 
9-12 0 0 0 0 0 
13-16 1 0 1 0 1 
17-20 1 0 1 0 
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TABLE 5 
GRADUATE HOURS COMPARED TO 
TEACHER ATTITUDE TOWARD GUIDANCE 
Number of 
Graduate hours in 
Guidance (Semester 
Number of Greater Emphasis 
Teachers On Guidance 
Need for a 
Counselor 
Yes No Yes No 
0-4 35 31 4 22 13 
5-8 5 2 3 5 0 
9-12 0 0 0 0 0 
13-16 1 1 0 0 0 
17-20 0 0 0 0 0 
over 20 3 2 1 3 0 
Information was compiled in Table 6 to compare the 
amount of training obtained in guidance and the teachers• 
attitude toward greater emphasis on guidance and the need 
for a counselor in the elementary system. The responses 
under the different areas of training were rather limited. 
Most of the staff checked Growth and Development of the 
Individual and Mental Hygiene, and this was the extent of 
their training in guidance. Principles and Techniques of 
Guidance, Principles and Practices of Counseling Organ-
ization of Guidance Services, and Guidance Research were 
15 
seldom checked. In Northward school Principles and Practices 
of Counseling and Guidance Research showed no checks. In 
Southward Principles and Practices of Counseling and 
Guidance Research plus Principles and Techniques and 
Organization of the Guidance Services received no check 
marks. 
TABLE 6 
TRAINING COMPARED TO ATTITUDE TOWARD 
EMPHASIS ON A GUIDANCE PROGRAM 
Courses in Guidance Number of Emphasi~ Toward Need for 
Teachers Guidance Counselor 
Yes No Yes No 
Principles and Techniques 
of Counseling 7 5 2 6 0 
.Appraisal Techniques 12 8 4 10 2 
Growth and Development 
of the Individual 24 17 7 15 9 
Principles and Practices 
of Counseling 6 3 3 4 1 
Occ up at ion al Information 7 5 2 4 2 
Organization of Guidance 
Services 4 3 1 4 0 
Mental Hygiene and or 
Personality Dynamics 27 20 7 20 6 
Guidance Research 3 2 1 3 0 
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In the high school the picture was quite different. 
Each guidance area was checked about the same number of 
times. This does not mean that every staff member has had 
some training in one of these areas. It does mean that 
some have had training in all the different areas. 
In the high school four teachers who had had no train-
ing in any of the areas of guidance were in favor of a 
counselor in the elementary schools. However, two teachers 
who had had no training in guidance were opposed to a 
guidance program and seven teachers with training also 
opposed the program. Combining the group as a whole, thirty-
one or sixty-five percent of the teachers favored elemen-
tary guidance, while thirty-three or seventy percent of 
the teachers listed some traning in guidance. 
Data has been compiled in Table 7 to compare the amount 
of experience the teachers have in guidance and their attitude 
toward more emphasis on guidance and the need for a counselor 
in the elementary schools. Several of the teachers had 
experience in the various fields of guidance without first 
having had any training for the work they did. Eight staff 
members listed experience in counseling, yet only six have 
had training in Principles and Techniques of Counseling. 
These were not the same people. Of the eight who listed 
17 
experience in counseling, only three had had any training 
in that area. 
TABLE 7 
EXPERIENCE IN GUIDANCE COMPARED 
TO TEACHER ATTITUDE 
Areas of Guidance 
Experience 
Number of 
Teachers 
Emphasis on 
Guidance 
Need for 
Counselor 
Yes No Yes No 
Counseling 8 5 2 6 2 
Social Work 5 4 0 3 3 
Homeroom 22 17 4 13 8 
Personnel Work 7 6 1 4 3 
Test Administration 17 14 2 12 3 
Test Interpretation 14 11 2 10 3 
Test Administration and Test Interpretation were most 
frequently indicated in the two elementary schools and 
received about average response in the high school. The 
only phase of guidance found in either school is that of 
testing and this job is performed by the teachers. They 
administer the Metropolitan Achievement Test to grades 
one through seven. The raw scores are changed to standard 
18 
scores, then to percentile scores. .After this is completed, 
the scores are changed to grade equivalents. Then the grade 
equivalents are recorded on the cumulative records. 
The guidance director of the Tuscola schools adminis-
ters the Differental Aptitude Test to the eighth grade. 
This is the extent of guidance work in the elementary 
schools. One counselor does not have the time to work 
with 1600 students. At the present time no plans have 
been made for a counselor in the elementary system. 
Twenty or forty-one percent of the staff had homeroom 
experience. This was found mostly in the grade schools. 
Northward is departmentalized in the morning with mathema-
tics, science, English, and social studies in the seventh 
and eighth grades. Then each teacher remains with her own 
class in the afternoon. 
Seven questionnaires indicated that the individuals 
had had some trai~ing in personnel work while six had 
participated in some form of social work. Seventeen 
teachers or forty-seven percent who said they had had 
experience were in favor of a greater emphasis on guidance 
within the system. Sixteen teachers or thirty-seven per-
cent had no experience but still emphasized a greater need 
for guidance. Five teachers or eleven percent had some 
experience in guidance but they were opposed to the idea 
19 
of more emphasis placed on guidance in our schools. Two 
or five percent of the teachers listed no experience and 
checked the negative answer in regards to emphasis on 
guidance. 
A comparison has been made in Table 8 between the 
amount of education obtained and the teachers• attitude 
toward a greater emphasis on the guidance program. In-
eluded in this comparison was the need for an elementary 
counselor. 
TABLE 8 
EDUCATION OBTAINED COMPARED TO 
TEACHERS ATTITUDE CONCERNING GUIDANCE 
Degree Held 
BA - BS 
MS 
Additional 
Course Work 
Number of 
Teachers 
31 
6 
3 
Emphasis on 
Guidance 
Yes No 
25 5 
5 1 
2 1 
Need for 
Counselor 
Yes No 
21 10 
4 1 
3 0 
In viewing the amount of education obtained by the 
members of the staff, it was found that five teachers, all 
from Northward, had not received a degree. Fifteen teachers 
20 
have a bachelor's degree and two teachers have a master's 
degree. One teacher who has a master.' s degree has some 
additional course work beyond this degree. The percent 
of teachers with graduate work seems rather low. Those 
who have not earned any degree are working towards this 
goal during the summers. 
In the high school the picture is quite different. 
Fifty percent of the staff holds a bachelor's degree while 
the other fifty percent have a master's degree and some 
additional course work. Three teachers have a degree in 
guidance. It was noted earlier that two of the three 
teachers hold the Special Guidance Certificate. One 
person indicated :he. had thirty-four and two-thirds 
semester hours beyond a master's degree. This question 
was checked very carefully and it was found that few 
teachers have additional work beyond the bachelor's 
degree but have not yet received the master's degree. 
When asked if more emphasis should be placed on 
guidance in the Tuscola system. the teachers' answers were 
almost all in favor. Only six voted no and three chose 
not to check either answer. Southward teachers were in 
favor of guidance except for the three unmarked question-
naires. Three teachers in both the high school and North-
ward voted against greater emphasis. Consequently, the 
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faculty as a whole were in favor of a greater emphasis 
toward guidance in the school system. On the other hand, 
thirteen voted against having a counselor at the elementary 
level. In Southward one person sald that she was undecided 
because there were so many different kinds of counselors, 
good, bad, and indifferent, while another teacher claimed 
that there was a need for physical education teachers and 
lunch room supervisors to free the teachers for counseling. 
The grade teachers carry a full-time load with very little 
free time. But with the large enrollment, it would seem 
more feasible to have one or maybe even two full-time 
counselors. This would still just give a five-hundred-
to-one-ratio of counselor to students. At Northward 
thirteen or fifty-three percent were in favor of a counselor 
and ten or sixty-six percent were in favor in the high 
school. 
Information in Table. 9 shows a comparison between 
the number of professional magazines read by the faculty 
and their attitude toward a guidance program with a counselor 
in the grade schools. Over fifty percent of the faculty 
said they read from two to three professional magazines. 
Some of these listed were: National Educational Associa-
tion, Illinois Educational Association, Educational Forum, 
The Grade Teacher, Instructor and other professional 
22 
magazines from areas such as mathematics, science, and 
social studies. One person said he did not read a pro-
fessional magazine. 
TABLE 9 
NUMBER OF PROFESSIONAL MAGAZINES 
READ COMPARED TO TEACHERS ATTITUDE 
TOWARD GUIDANCE 
Number of 
Professional 
Magazines Read 
Number of 
Teachers 
Greater Emphasis 
on Guidance 
Need for 
Counselor 
Yes No Yes No 
l 3 2 1 3 0 
2 22 18 3 15 6 
3 13 10 3 7 6 
4 3 2 1 3 0 
5 0 0 0 0 0 
6 ,l l 0 0 l 
Information in Table 10 shows a comparison between 
the number of Professional Organizations a teacher be-
longs to and the teachers attitude toward Guidance. Even 
though many teachers may be lacking training and exper-
ience in the area of guidance, they are trying to keep 
up in various other phases of education. Forty-six or 
23 
ninety-six percent of our faculty belong to the Illinois 
Educational Association, twenty-one or forty-three per-
cent belong to a local organization called the Tuscola 
Education Association, and thirty-four or seventy per-
cent are members of the National Educational Association. 
Only one person said he belonged to the Illinois School 
Counselor's Association and the Illinois Guidance and 
Personnel Association. 
TABLE 10 
MEMBERSHIP OF PROFESSIONAL 
ORGANIZATIONS COMPARED TO 
TEACHERS ATTITUDE TOWARDS GUIDANCE 
Number of 
Professional 
Organizations 
1 
2 
3 
4 
5 
6 
Number of 
Teachers 
6 
11 
20 
3 
3 
1 
Greater Emphasis 
on Guidance 
Yes No 
4 2 
10 1 
15 4 
3 0 
3 0 
0 1 
Need for 
Counselor 
Yes No 
6 0 
7 3 
13 7 
2 1 
1 2 
1 0 
CHAPTER III 
CONCLUSIONS AND RECOMMENDATIONS 
In evaluating the teachers' attitude toward guid-
ance in the Tuscola Community Unit District 301, several 
factors were used in the comparison. Of all the com-
parisons made, it was found that regardless of the number 
of years teaching, grade level taught, type of group, 
experience and training in guidance or the degree held, 
the teachers had a favorable attitude toward greater 
emphasis on guidance and indicated the need for a counselor 
in the elementary schools. 
Thirty-three or seventy percent of the teachers listed 
no undergraduate or graduate work in guidance. It was 
noted earlier that every teacher is a guidance worker, 
but few have had any qualified training. Of those listing, 
training, Growth and Development of the Individual and 
Mental Hygiene were most frequently checked. 
Being with children every day, it is inevitable 
that most of the teachers checked different areas of ex-
perience. Some guidance will exist regardless of whether 
it is good or bad. This might suggest one or maybe two 
more courses in guidance as a requirement in undergraduate 
24 
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study. Since more and more emphasis is being placed in 
this area, it should be a must that our teachers become 
more familiar with this field. 
"At the present time there is considerable confusion 
and uncertainty over the role of the counselor and teacher. 
"It is hoped that agreements will soon begin to emerge. 
When they do, it should mean, not less guidance by the 
teacher, but better guidance. 11 1 The primary focus of each 
member of the education family is the same: the develop-
ment of healthy and educable personalities. 
Next it is recommended that several studies should 
be conducted within the county so a comparison could be 
made among the school systems. In view of the fact that 
almost sixty-seven percent of the teachers expressed 
their desire for more emphasis toward guidance and the 
need for a counselor in the elementary schools, it is 
recommended that a guidance program should be incorporated 
at the elementary and junior high school level. It should 
be instituted to assist the student to understand and 
lEdward G. Johnson, Mildred Peters, and 
Evraiff, The Role of the Teacher in Guidance 
Prentice Hall Inc., 1960), p. 198. 
William 
(New Jersey: 
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and accept his abilities, interest, and attitudinal 
patterns so that he becomes more capable of making 
free and wiser choices in our dynamic expanding society. 
APPENDIX 
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TEACHER SURVEY 
A SURVEY OF TRAINING, EXPERIENCE 
AND ATTITUDE OF TEACHERS: 
GUIDANCE IN THE TUSCOLA SCHOOLS 
This questionnaire has been sent to all teachers of the 
Tuscola School system. Its purpose is to determine the 
background and experience obtained in Guidance. Also this 
paper is a plan to complete a master's degree in Education. 
1. Number of years teaching in Tuscola.__ _______________________ _ 
2. Number of years in teaching Illinois Other~--------
3. Grade level that you teach - Primary(Grades Kdg. 1,2,3) ______ _ 
Intermediate(Grades 4,5,6) ______ _ 
Junior High(7,8) _______________ _ 
High School(9,10,ll,12) ________ _ 
4. Do you have a slow, medium or fast group? (Underline) 
5. Number of undergraduate hours earned in Guidance __________ _ 
6. Number of Graduate hours earned in Guidance 
--------------7. Have you had any training in the following areas of 
Guidance? (Please Underline) 
.a. Principles and Techniques of Guidance 
b. Appraisal Techniques 
c. Growth and Development of the Individual 
d. Principles and Practices of Counseling 
e. Occupational, Educational, and Personal and 
Social Information 
f. Organization of Guidance Services 
g. Mental Hygiene and/or Personality Dynamics 
h. Guidance Research 
8. Have you had any experience in the following areas? 
(Please check) 
a. Counseling _______________ _ 
b. Social Work 
'-----------c. Homeroom ---------------------~ d. Personnel Work 
----------
e. Test Administration.__ ____ __ 
£. Test Interpretation.__ _____ __ 
9. Do 
a. 
you hold either of the following certificates? 
18 Semester hours for guidance worker 
----------------------~ b. 32 Semester hours for Special Guidance Certificate 
--------10. Do you have a BS/BA MS Additional Work ____________ __ 
28 
11. What professional magazines do you read? 
12. Do you feel that more emphasis should be placed on 
Guidance in our public school system? Yes No 
13. Do you feel a need for a counselor in the elementary 
grades? Yes No 
14. To what Professional organizations do you belong? 
Thank you for your cooperation 
school office as soon as possible. 
Please return to your 
29 
Terry c. Binnion 
Northward Grade School 
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